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World, Europe, and Slovakia are being
globalized.
Migration, mobility, movement is a
characteristic feature.
There is interconnection of countries in all
areas of people's lives - economic, social,
cultural, political, ecological, ...
Globalization divides but also unifies people.





We live in a period of instability, loss of
identity, great insecurity and emptiness. The
life of a man filled with searching for their
own identity, but also with fear, fear of the
future, but also of other people.
Refugees, migrants, aliens represent the
current phenomenon of the diversity of the
world.

To solve problems of:
 people living in poverty – the number of people
living in poverty is growing
 violations of human rights and children's rights,
 unequal access to education,
 different forms of discrimination,
 war conflicts and terrorism,
 refugees and migrants,
 streams of different cultures,
 religious intolerance,
 radicalism and extremism.

Asylum and migration policy in Slovakia
Year

Asylum
applications

Granted asylum

Asylum not
granted

1993
1994
1995
1996
1997
1998
1999
2000
2001
2002
2003
2004
2005
2006
2007
2008
2009
2010
2011
2012
2013
2014
2015
2016
2017
Together

96
140
359
415
645
506
1320
1556
8151
9743
10358
11395
3549
2849
2642
909
822
541
491
732
441
331
330
146
116
58 583

41
58
80
72
69
53
26
11
18
20
11
15
25
8
14
22
14
15
12
32
15
14
8
167
18
838

20
32
57
62
84
36
176
123
130
309
531
1592
827
861
1177
416
330
180
186
334
124
197
124
82
61
8 051

Qualified/nonqualified for
Application
supplementary process stopped
protection
25
65
190
193
539
224
1034
1366
6154
8053
10656
11782
2930
1940
82/646
1693
66/273
457
98/165
460
57/101
361
91/47
270
104/153
383
34/49
352
99/41
163
41/24
148
12/13
35
20/13
55
704/1 525
49 528

Granted
citizenship
0
0
0
4
14
22
2
0
11
59
42
20
2
5
18
4
1
3
7
0
7
12
5
3
2
243







The most widespread concerns of the Slovaks about migration
are that migrants take jobs from our people, they are a threat to
national identity, they have different religion which might be
harmful, they have a significant share in the growth of crime,
they are a threat of terrorist attacks, they are a threat to the
spread of contagious diseases etc.
These negative attitudes, ethnocentrism, nationalism and
prejudices pose obstacles to bringing the majority population
closer to minorities in society, on the path to tolerance and
acceptance of otherness.
The biggest problems are in the integration of refugees into the
"new" society and in the reservations and attitudes of the public
towards refugees. Statistics show that, until the end of the 90s,
74.9% of respondents stated that we should help refugees if they
left their countries for serious reasons, at the beginning of the
21st century it is only 66.3% (Olomouc, Summer School of
Citizenship and European Education, 2016).





Sartori, in the context of immigration and integration policy,
criticizes multiculturalism. According to him, multiculturalism
emphasizes cultural differences at the expense of similarities. He
says that recognizing foreign culture is problematic unless such
recognition is mutual. He is the supporter of the idea
of pluralism which respects differences, but, unlike
multiculturalism, differences are not considered a priority value.
According to him, pluralism recognizes cultural diversity, but it
does not create it. It seeks to assimilate some differences but
only to the extent necessary to maintain the integration of the
minority. "Pluralism represents a common life in differences and
with differences, but only when (...) when it is repressed," says
Sartori (2005, p. 36). He quotes the English proverb: "there is no
such thing as a free lunch which means that nothing is really
given for free, so be wary of hidden charges, or motives.
Sartori criticizes Taylor for his recognition policy which, he
thinks, leads to cultural segmentation, homogenization and
closeness of the minority (2005, s. 45).





The cons of immigration and asylum policy,
according to Sartori, are that all immigrants
and refugees are treated equally, regardless
of their origin, culture, religious identity.
The success of integration he sees in
answering questions: whom to integrate with
whom, how to integrate and why to integrate.



Today, globalized world has become a reality –
there are migrants, refuges, we travel and move
from country to country, mixed families,
transnational corporations. Therefore, we need to
look for new ways and forms of multicultural
coexistence. We must also realise that meeting
people or living with people of different cultural
backgrounds brings changes on both sides. The
willingness to accept the foreign culture is
beneficial both for minority groups in their
integration into the "new" society as well as for
the majority to change their attitudes and to
destroy prejudices towards minorities.






Inclusive society – its development
Inclusive school environment – its
forming/shaping
Inclusive curriculum – its development

The children of foreigners are children of :
 Persons who are citizens of another state or stateless
persons (with no citizenship) with residence permit in
Slovakia
 Asylum seekers under special regulation
 Slovaks living abroad
Children of foreigners (aliens) are also children who are
asylum seekers themselves or those who seek
supplementary protection under a special regulation, and
children who reside in the territory of the Slovak Republic
without a legal representative
The education of children of aliens is regulated by Act No.
245/2008 Z.z. (the School Act) and specifically paragraph
146.

1. The education of children of foreigners is regulated by §146 of the Education
Act - their education is secured under the same conditions as for nationals.
2. It is recommended that schools follow the experimentally verified and
approved pedagogical documentation published on www.statpedu.sk, which
also includes
 Recommendations for Teaching Slovak Language to foreigners and
Curriculum for teaching Slovak realia
 Language courses for children of foreigners are organized and financially
supported by regional offices.
3. Government also promotes teacher trainings in the field of intercultural
education focusing on the children of foreigners and refugees, and
recommends improving the process of their integration into society.
4. In cooperation with non-governmental organizations and other institutions,
the Gov´t also recommends carrying out educational activities, lectures and
conferences aimed at increasing the awareness of Slovak children and pupils
about migrants.





Teachers think that children of foreigners should
(in order to improve their "integration") adapt to
school conditions, try to take on cultural models
and elements of the culture of the country in
which they live.
On the other hand, some think that it is
necessary to respect differences and cultural
diversity, or to work with it very sensitively as the
children of foreigners enter the integration
process with their own cultural background.











Ministry of Education, namely
Methodological-pedagogical centres, are
responsible for teacher trainings in the field
of didactics, methodology
Education of children in detention centres is
provided by the Ministry of Interior
Pedagogical Faculties at Universities - preservice teachers
Cooperation with NGOs – trainings,
methodical materials









Students – future teachers - should be provided
with concurrent professional, pedagogic and
didactic training closely connected to real work
with children of foreigners
To develop pedagogic competencies and specific
skills of pre-service teachers in three dimensions:
towards the pupil,
towards the educational process,
towards self-development.

1.

2.

3.

4.

5.

6.

These competences should be developed through innovation of the learning
content at universities and transformation of higher education institutions
It is important to implement the latest didactic and methodological trends in
teaching into curriculum of future teachers - for example, the future teachers would
take courses such as Teaching the Slovak language as a foreign language, foreign
languages, history, human rights and the rights of the child education, global
education, multicultural education, education to tolerance ...
To emphasize the professional and personal growth of students in their preparation
for their future work in schools
To create opportunities which encourage students to self-reflection, critical thinking,
dialogue, creativity, empathy, tolerance, cooperation and responsibility
To allow students – future teachers - practice in schools from 1st year at university,
not just in their Master's programmes
Prepare them for the practice so they acquire basic cognitive knowledge and life
skills – they should create practical methodical papers (learning based on
experience) in their didactics courses





Here are examples of two experience-based
learning styles :
Experiential learning by D. A. Kolb. and Prosocial learning by R. R. Olivar





Effective learning is seen when a person progresses through a
cycle of four stages: of (1) having a concrete experience
followed by (2) observation of and reflection on that
experience which leads to (3) the formation of abstract
concepts (analysis) and generalizations (conclusions) which
are then (4) used to test hypothesis in future situations,
resulting in new experiences (Experimentation).
However, effective learning only occurs when a learner is able
to execute all four stages of the model. Therefore, not one
stage of the cycle is as effective as a learning procedure on its
own.








4-phase model of the lesson:
1. Emotional and cognitive sensibility
2. Practice of appropriate behaviour (role
plays, drama, scenes, interview ...)
3. Value reflection
4. Generalization and transfer - real
experience
PERCEIVE – REFLECT – DO – GENERALIZE



The teacher can use different methods and
forms in cross-curricular teaching. These are
the activities related to migration, refugees,
identity, prejudices, stereotypes, xenophobia,
extremism, a safe school environment,
conflict resolution, and so on. These topics
can be transferred to pupils in different
subject.







It is one of the ways to work with your own
experience by transforming it into a particular
story.
The aim of it is to look at some aspects of
your life and look for the line / axis of a
certain topic.
Explore how the specific topic in the life of
individuals with different cultural background
appears and develops.




The popularity of this method has significantly increased
in the classroom lately.
In the integration process of children of foreigners in
schools, this method can be used to exchange mutual
experience of children coming from a different cultural
environment. Through the Oral History method, pupils
gain their first experiences of this type and they enrich
their knowledge of the world.

In the classroom – the process




Pupils interview each other (they talk in pairs) on a specific
topic. Then, they retell their stories and try to find similar
and different experiences or obstacles they have gone
through.
The role of the teacher is to prepare the content of the
conversation (the topic) as well as to explain the oral
history process – that is how to make a good interview.






Film - Lifetime escape
Through a film documenting refugee stories
and a focused discussion, pupils receive new
information and experience of other people
about the causes of migration in their country
of origin.
Introducing stories of refugees to pupils
through film or letting them chat directly with
refugees, is a good prerequisite for making
them create their own attitudes and have
different views on migration, refugees and
foreigners.







It is a good method for sharing different
experiences and ideas of members in the
group.
This activity works in such a way that pupils in
the class respond to specific (thematically
oriented) questions of the teacher and,
according to their answers, they join different
groups on the imaginary, pre-determined
scales in the classroom.
They then talk about their answers.



Socratic method (In Socratic teaching we focus on giving students questions, not answers.)



Method of questioning



Writing essays



Case Studies





Role plays/Simulations - some or all of the pupils will play (cast) certain roles, i. e.they act out a certain
situation. Then, in the discussion, they try to find a way out of the situation, that is, find a solution to the
problem. This is a simulation of situations or processes that have happened or may occur in reality.
E - U – R (E-A-R)

E-U-R is one of the teaching methods, sometimes called the three-phase model of learning. It consists of
evocation, awareness and reflection. In each of these phases there is another form of learning.


DITOR authors of the method are Zelina, Zelin (1990), it consists of 5 steps

D - Define the problem - (a problem that needs to be addressed in order to be able to propose a specific
solution subsequently, the problem is not a method)

I - learn about the problem - (how or if it has been solved up to now, if it was solve it, find information
about the problem from different sources, consult, ask for the information ...)
T – Create solutions, ideas, hypotheses - (producing as many original ideas as possible, ideas for solving the
problem, combining ideas, solutions, brainstorming)
O - evaluate, assess the ideas and solutions - (assessing their realities, novelties, usefulness, possibilities to
carry them out according to various criteria)
R - implement the chosen solution in practice - (consider what and how can be realized from the proposal in
practice, proposal for practice)

•
•

•
•

•
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Thank you for your attention.

